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AGENDA
1. VE models
2. Transnational model of VE (O’Dowd, 2020)
3. Case studies
1. Coming out
2. Technology, social presence, and friendships

4. Reflecting on the bilingual, bicultural models of VE

2

￼

WHAT IS VIRTUAL EXCHANGE?
“a pedagogical approach which involves the engagement of groups of
learners in extended periods of online intercultural interaction and
collaboration with partners from other cultural contexts or
geographical locations as an integrated part of their educational
programmes and under the guidance of educators and/or expert
facilitators” (O’Dowd, 2020, p. 478)
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VARIOUS NAMES/MODELS
Foreign language
learning initiatives

Shared syllabus
approaches

International business
initiatives

O’Dowd (2018) 4
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AKIYAMA & CUNNINGHAM (2018)
• Akiyama, Y., & Cunningham, D. J. (2018). Synthesizing the practice of SCMCbased telecollaboration: A scoping review. CALICO Journal, 35(1), 49–76.
• Scoping review of VE projects in foreign language education (N = 55)
• 1996–2016
• Projects that used synchronous computer-mediated communication for the development of
L2
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ETandem
Telecollaboration
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ETANDEM

じゃあ、日本語で話
Hey! How’s it going?
しましょうか。

Not
そうですね。
bad. You?
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TELECOLLABORATION
• Cultura: http://cultura.mit.edu (Furstenberg, Levet, English, & Maillet, 2001)
• Collaborative creation of websites or presentations based on comparisons of their cultures (Belz,
2002)
• Analysis of parallel texts (Belz, 2005)
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O’DOWD (2020): TRANSNATIONAL MODEL
• Proposed “an alternative model of virtual exchange which maintains many of the key
characteristics of earlier approaches but which incorporates the principles of global citizenship
education and which moves away from bilingual–bicultural approaches” (p. 477)
• Move from ‘pre-political’ to ‘political’ levels of acting interculturally
• Instigating change in their own societies based on intercultural collaborations

• Examples
• Helm (2015) on Soliya exchange between students in the U.S. and Muslim countries
• Porto’s (2014) on the project between British and Argentinean students about the Falklands War
• Sharing Perspectives Foundation (2018) on the Perspectives on the Euro(pean) Crisis project
• O’Dowd (2020) on Europe in Crisis and EVALUATE
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￼

TRANSNATIONAL MODEL: CHARACTERISTICS
1.

Creating opportunities for rich intercultural interaction which can include but is not limited to bicultural/
bilingual comparison

2.

Establishing partnerships across a wide range of linguistic and cultural backgrounds and using lingua franca
for communication with these partners

3.

Encouraging learners to engage with themes which are of social and political relevance in both partners’
societies

4.

Enabling students to work with their international partners to undertake action and change in their respective
local and global communities

5.

Including ample opportunities for guided reflection of the intercultural encounters in the classroom

6.

Being integrated and recognised part of course work and institutional academic activity

7.

Increasing awareness of how intercultural communication is mediated by online technologies and how social
media can shape the creation and interpretation of messages

(O’Dowd, 2020, p. 486–487)
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TRANSNATIONAL MODEL IN LANGUAGE EDUCATION IN JAPAN?
1. Time difference
• Difficult to engage in synchronous communication with participants from multiple countries
(cf. Australia, Asian countries) in class
• Difficult to engage in guided reflection with all the project members

2. L2 level
• Lingua franca = English?
• Intermediate to advanced level of oral proficiency in English required to move from prepolitical to political activities

3. Japan’s positioning in the world
4. Students’ desire to talk with L1 speakers of English
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RESEARCH ON ETANDEM
1. Project overview
2. ETandem research
1. Coming out (Akiyama & Ortega, forthcoming)
2. Technology, social presence, and friendships (Akiyama, in review)

3. Reflecting on the bilingual, bicultural models of VE
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ETANDEM PROJECT (2014)
• October – December, 2014
• Participants
• Learners of English in Japan (n = 30)
• Learners of Japanese in the U.S. (n = 30)

• Google Hangouts
• Once a week for an hour x 9 sessions
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SCHEDULE
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CONVERSATIONAL TASK
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AKIYAMA & ORTEGA (IN PREPARATION)
Amy

Japanese learner in the U.S.
20 years old
Studies anthropology and linguistics
Female; Lesbian

Yoko

English learner in Japan
19 years old
Studies commerce
Female
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COMING OUT
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DATA
• Video recordings of their interaction
• Private written reflections immediately after each session
• Interviews with Akiyama (researcher/eTandem facilitator)
• At the end of the 10-week project
• 4.5 years after the completion of the project
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DISCOURSE ANALYSIS
Excerpt 1. Coming out: Amy’s disclosure of her nonnormative sexual
orientation & Yoko’s response
Excerpt 2. Interactively achieving talking about nonheteronormativity
Excerpt 3. Culture shock: Comparing attitudes in the U.S. & Japan
towards LGBTQ persons
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AMY AND YOKO’S INTERACTIONAL TRAJECTORY
Weekly Google Hangouts sessions
(eTandem project)

Hangouts sessions
(beyond the project)

Yoko studied in the U.S. for a
semester!
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DISCUSSION
• Coming out: The critical incident, where Amy’s non-conforming sexual orientation and Yoko’s
heteronormativity were confronted, got resolved positively through positive affect and empathy.
• Digital friendships: A close and lasting friendship transcended the eTandem curriculum &
research in space and time, breaking down the barriers between the classroom and the wild
(Eskildsen & Theodórsdóttir, 2015)
• Language learning: As Yoko and Amy’s friendship grew, so did more opportunities to use and
learn their respective desired languages; Yoko and Amy reoriented away from simply doing
language learning through a self-repositioning as transcultural citizens invested in learning about
other cultures through their languages; they reciprocated multilingual and cosmopolitan identities
that supported language and intercultural learning
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DISCUSSION
However...
• What might be seen as Yoko’s homophobic assumption that Amy must be heterosexual is
mitigated by her framing of the expectation and surprise as a “cultural” difference that applies to
“America” and “Japan.” Amy accepts this framing and reciprocates it.
• They have co-produced Japan and the U.S. as single nation-state containers, with Japan coconstructed as traditional and homophobic and the U.S. as enlightened and LGBTQI friendly.
• The opportunity to counter heteronormativity was missed. For example, Amy & Yoko could
have problematized the “cultural” explanation and had engaged in some research about the
history and vibrancy of the LGBTQ movement in Japan (Jane Wallace’s 2018 dissertation at
Leeds).
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GOING BACK TO O’DOWD’S PROPOSAL (2020)
1.

Creating opportunities for rich intercultural interaction which can include but is not limited to bicultural/
bilingual comparison

2.

Establishing partnerships across a wide range of linguistic and cultural backgrounds and using lingua franca
for communication with these partners

3.

Encouraging learners to engage with themes which are of social and political relevance in both partners’
societies

4.

Enabling students to work with their international partners to undertake action and change in their
respective local and global communities

5.

Including ample opportunities for guided reflection of the intercultural encounters in the classroom

6.

Being integrated and recognised part of course work and institutional academic activity

7.

Increasing awareness of how intercultural communication is mediated by online technologies and how
social media can shape the creation and interpretation of messages
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HOW TO MAKE ETANDEM TRANSNATIONAL?
• Create tasks that encourage participants to take a transnational positioning (e.g., preinteraction assignments that facilitate participants’ critical reflection on their own
culture)
• Involve participants from other parts of the country (e.g., Arizona, DC; Tokyo,
Hokkaido)
• Provide opportunities for all the participating classes to engage in guided reflection
(e.g., forum)
• Engage in a longitudinal study to examine how VE participants may undertake action
in their respective local and global communities
• Combine the power of asynchronous communication with that of synchronous CMC
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ASYNCHRONOUS TYPES OF VE
• Penpal
• International Virtual Exchange Project: https://iveproject.org
• Since 2015
• Promotes collaboration in the Asia-Pacific region
• English as a lingua franca
• 8-week project
• Mainly via the Moodle discussion forum
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￼

CONCLUSION
• There is a call for VE practitioners in language education to move away from bilingual,
bicultural models to adopt a transnational model; however, the bilingual, bicultural approaches
of VE seem to meet the needs of students in the Asia-Pacific region.
• As shown in the analysis of conversation between Amy and Yoko, it IS possible to discuss
themes that are of social and political relevance (e.g., race, gender). However, comparative
analysis without opportunities for pre- and post-interaction guidance may lead to cultural
essentialism and stereotyping.
• To foster global citizenship, we should utilize the power of both synchronous and asynchronous
CMC tools and incorporate the various perspectives of participants whose countries, regions,
age, genders, races, languages, and political stances are different.
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